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Topics and Modes of Analysis

THE FIRST UNIT OF THIS BOOK, The Analytical Frame of Mind, has sought to persuade
you that analysis is worth the challenge—that you can unlearn less productive ways of
thinking and take on fresh habits that will make you smarter. In this final chapter of
Unit I, we offer concrete advice about how to succeed in creating writing that fulfills
some of the most common basic writing tasks that you will be asked to produce at the
undergraduate level and beyond.

A unifying element of the chapters in this unit is their focus on the stage of the
composing process that rhetoricians call invention. This chapter takes up several of
classical rhetoric’s topics of invention, which are places (from the Greek fopoi) from
which a writer or orator might discover the things he or she needs to say. These top-
ics include comparison/contrast and definition, to which we have added summary,
reaction papers, and agree/disagree topics because these are such common forms in
college and other writing settings. The chapter offers you strategies for making the
best use of these topics as analytical tools.

The chapter opens by focusing on rhetorical analysis: an approach that we have
been featuring from the opening pages, without labeling it as such. Rhetorical analysis
is a concern for analytical thinkers because it focuses on how and why our responses
are triggered and shaped by things in the world, from a sign we read on the subway to
the language of a presidential speech.

Like analysis in general, rhetorical analysis asks what things mean, why they are
as they are and do what they do. But rhetorical analysis asks these questions with one
primary question always foregrounded: how does the thing achieve its effects on an
audience? Rhetorical analysis asks not just what do I think, but what am I being invited
to think (and feel) and by what means?

RHETORICAL ANALYSIS

To analyze the rhetoric of something is to determine how that something persuades
and positions its readers or viewers or listeners. Rhetorical analysis is an essential skill
because it reveals how particular pieces of communication seek to enlist our support
and shape our behavior. Only then can we decide whether we should be persuaded to
respond as we have been invited to respond.
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94 Chapter 6 Topics and Modes of Analysis

Everything has a rhetoric: classrooms, churches, speeches, supermarkets, department
store windows, Starbucks, photographs, magazine covers, your bedroom, this book. In-
tention, by the way, is not the issue. It doesn’t matter whether the effect of a place or a
piece of writing on its viewers (or readers) is deliberate and planned or not. What mat-
ters is that you can notice how the details of the thing itself encourage or discourage
certain kinds of responses in the consumers of whatever it is you are studying. What, for
example, does the high ceiling of a Gothic cathedral invite in the way of response from
people who enter it? What do the raised platform at the front of a classroom and the tidy
rows of desks secured to the floor say to the students who enter there?

If you are reading this book in a first-year college writing course, you may be
asked to write a rhetorical analysis, often of a visual image of some kind, early in the
semester. What follows is an exercise in rhetorical analysis that will help you better
understand the aims and methods of this kind of analysis. We think it is easiest to start
with analysis of visual rhetoric—the rhetoric, for example, of a typical classroom.

Rhetorical Analysis of a Place: A Brief Example

To get you started on a rhetorical analysis of a place, here is the beginning of one on
the layout of our college campus. It was written as a freewrite and could serve as the
basis for further observation.

The campus is laid out in several rows and quadrangles. It is interesting to observe where the differ-
ent academic buildings are, relative to the academic departments they house. It is also interesting
to see how the campus positions student housing. In a way, the campus is set up as a series of
quadrangles—areas of space with four sides. One of the dormitories, for example, forms a quad-
rangle. Quadrangles invite people to look in—rather than out. They are enclosed spaces, the center
of which is a kind of blank. The center serves as a shared space, a safely walled-off area for the de-
velopment of a separate community. The academic buildings also form a quadrangle of sorts, with an
open green space in the center. On one side of the quadrangle are the buildings that house the natu-
ral and social sciences. Opposite these—on the other side of a street that runs through the center of
campus—are the modern brick and glass structures that house the arts and the humanities . . .

If you push these observations by asking “So what?,” here are some of the rhetori-
cal implications at which you might arrive:
¢ That the campus is inward-looking and self-enclosed
* That it invites its members to feel separate and safe

* That it announces the division of the sciences and the social sciences from the
arts and humanities, so the campus layout arguably creates the sense of a divided
community.

Rhetorical Analysis of an Advertisement: A Student Paper

This example is excerpted from a student’s rhetorical analysis of a perfume advertise-
ment that appeared in a magazine aimed at young women. The analysis was written
in a course called Introduction to Communication. The writer’s aim is not only to tell
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her readers what the advertisement “says” but to locate it in a social context. The stu-
dent also uses secondary sources to provide an interpretive context (a lens) through
which to see the rhetoric of the ad—its means of persuasion.

The visual imagery of advertisements offers instructive opportunities for rhetori-
cal analysis because advertising is a form of persuasion. Advertisers attend to rhetoric
by carefully targeting their audiences. This means advertisements are well suited to
the questions that rhetorical analysis typically asks: how is the audience being invited
to respond and by what means (in what context)? You'll notice that in the rhetorical
analysis of the magazine ad, the writer occasionally extends her analysis to evaluative
conclusions about the aims and possible effects (on American culture) of the adver-
tisement. We've included the first five paragraphs of the essay along with a piece of
its conclusion.

Marketing the Girl Next Door: A Declaration of Independence?

[1] Found in Seventeen magazine, the advertisement for “tommy girl,” the perfume manu-
factured by Tommy Hilfiger, sells the most basic American ideal of independence. Various
visual images and text suggest that purchasing tommy girl buys freedom and liberation
for the mind and body. This image appeals to young women striving to establish them-
selves as unbound individuals. Ironically, the advertisement uses traditional American
icons as vehicles for marketing to the modern woman. Overall, the message is simple:
American individualism can be found in a spray or nonspray bottle.

[2] Easily, the young woman dominates the advertisement. She has the look of the all-
American “girl next door.” Her appeal is a natural one, as she does not rely on makeup
or a runway model’s cheekbones for her beauty. Freckles frame her eyes that ambitiously
gaze skyward; there are no limits restricting women in capitalist America. Her flowing
brown hair freely rides a stirring breeze. Unconcerned with the order of a particular
hairstyle, she smiles and enjoys the looseness of her spirit. The ad tells us how wearing
this perfume allows women to achieve the look of self-assured and liberated indifference
without appearing vain.

[3]1 The second most prevalent image in the advertisement is the American flag, which
neatly matches the size of the young woman’s head. The placement and size of the flag
suggest that if anything is on her cloudless mind, it is fundamental American beliefs
that allow for such self-determination. The half-concealed flag is seemingly continued in
the young woman’s hair. According to the ad, American ideals reside well within the girl
as well as the perfume.

[4] Ttis also noticeable that there is a relative absence of land surrounding the young
woman. We can see glimpses of “fruited plains” flanking the girl’s shoulders. This young
woman is barely bound to earth, as free as the clouds that float beneath her head. It is
this liberated image Americans proudly carry that is being sold in the product.

[5] The final image promoting patriotism can be found in the young woman'’s clothing. The
young woman is draped in the blue jean jacket, a classic symbol of American ruggedness
and originality. As far as we can see, the jacket is spread open, supporting the earlier
claim of the young women’s free and independent spirit. These are the very same
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ideals that embody American pride and patriotism. The ad clearly employs the
association principle in linking the tommy girl fragrance with emotionally compelling
yet essentially unrelated images of American nationalism and patriotism. [. . .]

[10] Yet in reality, this marketing of liberation is paradoxical; although this freeing message
promotes rebellion and nonconformity, it actually supports the market economy and feeds
into capitalism and conformity. When advertisers employ political protest messages to be
associated with products, they imply that buying the product is a form of political action.

We now move to strategies for making your response to some traditional topics
more analytical. Like the other thinking tools in this unit, each of these topics can aid
in the invention stage of your writing.

SUMMARY

Summary and analysis go hand in hand; the primary goal for both is to understand
rather than evaluate. Summary is a necessary early step in analysis because it provides
perspective on the subject as a whole by explaining the meaning and function of each
of that subject’s parts. Within larger analyses—papers or reports—summary performs
the essential function of contextualizing a subject accurately. It creates a fair picture of
what’s there.

Summarizing isn’t simply the unanalytical reporting of information; it’s more
than just shrinking someone else’s words. To write an accurate summary, you have to
ask analytical questions, such as the following:

* Which of the ideas in the reading are most significant? Why?
» How do these ideas fit together?
» What do the key passages in the reading mean?

Summarizing is, then, like paraphrasing, a tool of understanding and not just a
mechanical task.

When summaries go wrong, they are just lists, a simple “this and then this” sequence.
Often lists are random, as in a shopping list compiled from the first thing you thought of
to the last. Sometimes they are organized in broad categories: fruit and vegetables here,
dried goods there. At best, they do very little logical connecting among the parts beyond
“next.” Summaries that are just lists tend to dollop out the information monotonously.
They omit the thinking that the piece is doing—the ways it is connecting the informa-
tion, the contexts it establishes, and the implicit slant or point of view.

Writing analytical summaries can teach you how to read for the connections, the
lines that connect the dots. And when you’re operating at that level, you are much
more likely to have ideas about what you are summarizing.

Strategies for Making Summaries More Analytical

Strategy 1: Look for the Underlying Structure Use The Method to find patterns
of repetition and contrast. (See Chapter 3.) If you apply it to a few key para-
graphs, you will find the terms that are repeated, and these will suggest strands,
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which in turn make up organizing contrasts. This process works to categorize
and then further organize information and, in so doing, to bring out its underly-
ing structure.

Strategy 2: Select the Information That You Wish to Discuss on Some Principle
Other Than General Coverage Use the Notice and Focus strategy to rank items of
information in some order of importance. (See Chapter 3.) Let’s say that you are writ-
ing a paper on major changes in the tax law or on recent developments in U.S. policy
toward the Middle East. Rather than simply collecting the information, try to arrange
it into hierarchies. What are the least or most significant changes or developments,
and why? Which are most overlooked or most overrated or most controversial or most
practical, and why? All of these terms—significant, overlooked, and so forth—have
the effect of focusing the summary, guiding your decisions about what to include and
exclude.

Strategy 3: Reduce Scope and Say More about Less Both The Method and Notice and
Focus involve some loss of breadth; you won’t be able to cover everything. But this is
usually a trade-off worth making. Your ability to rank parts of your subject or choose
arevealing feature or pattern to focus on gives you surer control of the material than if
you just reproduce what is in the text. You can still begin with a brief survey of major
points to provide context, before narrowing the focus. Reducing scope is an especially
efficient and productive strategy when you are trying to understand a reading you find
difficult or perplexing. It moves you beyond passive summarizing and toward having
ideas about the reading.

If, for example, you are reading Chaucer’s Canterbury Tales and start cataloging
what makes it funny, you are likely to end up with unanalyzed plot summary—
a list that arranges its elements in no particular order. But narrowing the question
to “How does Chaucer’s use of religious commentary contribute to the humor of
‘The Wife of Bath’s Tale’?” reduces the scope to a single tale and the humor to a
single aspect of humor. Describe those as accurately as you can, and you will begin
to notice things.

Strategy 4: Get Some Detachment: Shift Your Focus from What? to How? and
Why? Most readers tend to get too single-minded about absorbing the information.
That is, they attend only to the what: what the reading is saying or is about. They take
it all in passively. But you can deliberately shift your focus to how it says what it says,
and why.

If, for example, you were asked to discuss the major discoveries that Darwin made
on The Beagle, you could avoid simply listing his conclusions by redirecting your
attention to how he proceeds. You could choose to focus, for example, on Darwin’s
use of the scientific method, examining how he builds and, in some cases, discards
hypotheses. Or you might select several passages that illustrate how Darwin proceeded
from evidence to conclusion and then rank them in order of importance to the over-
all theory. Notice that in shifting the emphasis to Darwin’s thinking—the how and
why—you would not be excluding the what (the information component) from your
discussion.
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PERSONAL RESPONSE: THE REACTION PAPER

The biggest advantage of reaction papers is that they give you the freedom to explore
where and how to engage your subject. They bring to the surface your emotional or intui-
tive response, allowing you to experiment with placing the subject in various contexts.

Another advantage of personal response questions is that they allow you to get some
distance on your first impressions. If, as you reexamine your first reactions, you look for
ways that they might not be accurate, you will often find places where you now disagree
with yourself, in effect, stimulating you to think in new ways about the subject.

Personal response becomes a problem, however, when it distracts you from ana-
lyzing the subject. In most cases, when you are invited to respond personally, you are
being asked for more than your endorsement or critique of the subject. If you find
yourself constructing a virtual list—I agree with this point or I disagree with that
point—you are probably doing little more than matching your opinions with the
points of view encountered in a reading. In most cases, you misinterpret the intent of
a personal response topic if you view it as an invitation to:

1. Assert your personal opinions unreflectively.

2. Substitute narratives of your own experience for careful consideration of the
subject. In an academic setting, an opinion is more than simply an expression
of your beliefs; it’s a conclusion that you earn the rights to through a careful
examination of evidence.

Strategies for Making Personal Responses More Analytical

Strategy 1: Trace Your Responses Back to Their Causes As we noted in Chapter 2,
tracing your impressions back to their causes is the key to making personal response
analytical—because you focus on the details that gave you the response rather than
on the response alone.

Let’s say, for example, that you are responding to an article on ways of increasing
the numbers of registered voters in urban precincts. You find the article irritating;
your personal experience working with political campaigns has taught you that get-
ting out the vote is not as easy as this writer makes it seem. From that starting point,
you might analyze one (to you) overly enthusiastic passage, concentrating on how the
writer has not only overestimated what campaign workers can actually do but also
condescends to those who don’t register—assuming, perhaps, that they are ignorant
rather than indifferent or disillusioned. Tracing your response back to its cause may
help to defuse your emotional response and open the door to further investigation
of the other writer’s rationale. You might, for example, discover that the writer has in
mind a much more long-term effect or that urban models differ significantly from the
suburban ones of your experience.

Strategy 2: Assume That You May Have Missed the Point It’s difficult to see the logic of
someone else’s position if you are too preoccupied with your own. Similarly, it is difficult
to see the logic, or illogic, of your own position if you already assume it to be true.
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Although an evaluative response (approve/disapprove) can sometimes spur analy-
sis, it can also lead you to prejudge the case. If, however, you habitually question the
validity of your own point of view, you will sometimes recognize the possibility of
an alternative point of view, as was the case in the voter registration example. (See
Figure 6.1.) Assuming that you have missed the point is a good strategy in all kinds of
analytical writing. It causes you to notice details of your subject that you might not
otherwise have registered.

Strategy 3: Locate Your Response within a Limiting Context Suppose you are
asked in a religion course to write your religious beliefs. Although this topic would
naturally lead you to think about your own experiences and beliefs, you would
probably do best to approach it in some more limiting context. The reading in the
course could provide this limit. Let’s say that thus far you have read two modern
religious thinkers, Martin Buber and Paul Tillich. Using these as your context, “What
do I believe?” could become “How does my response to Buber and Tillich illuminate
my own assumptions about the nature of religious faith?” An advantage of this move,
beyond making your analysis less general, is that it would help you to get perspective
on your own position.

Another way of limiting your context is to consider how one author or
recognizable point of view that you have encountered in the course might
respond to a single statement from another author or point of view. If you used
this strategy to respond to the topic “Does God exist?” you might arrive at a
formulation such as “How would Martin Buber critique Paul Tillich’s definition
of God?” Although this topic appears to exclude personal response entirely, it
in fact does not. Your opinion would necessarily enter because you would be
actively formulating something that is not already evident in the reading
(how Buber might respond to Tillich).

Evaluative Personal Response: “The article was irritating.” This response is too broad
and dismissively judgmental. Make it more analytical by tracing the response back to the evidence
that triggered it.

A More Analytical Evaluative Response: “The author of the article oversimplifies
the problem by assuming the cause of low voter registration to be voters’
ignorance rather than voters’ indifference.” Although still primarily an evaluative
response, this observation is more analytical. It takes the writer's initial response ("irritating”) to a
specific cause.

A Nonevaluative Analytical Response: “The author’s emphasis on increased cover-
age of city politics in local/neighborhood forums such as the churches suggests
that the author is interested in long-term effects of voter registration drives and
not just in immediate increases.” Rather than simply reacting ("irritating”) or leaping to
evaluation (“oversimplifies the problem”), the writer here formulates a possible explanation for the
difference between his or her point of view on voter registration drives and the article’s.

FIGURE 6.1
Making Personal Response More Analytical
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AGREE/DISAGREE

We offer here only a brief recap of this kind of topic because it is discussed at length
in earlier chapters. Topics are frequently worded as agree/disagree, especially on essay
exams, but the wording is potentially misleading because you are rarely being asked
for as unqualified an opinion as agree or disagree.

In most cases, your best strategy in dealing with agree/disagree questions is to
choose neither side. Instead, question the terms of the binary so as to arrive at a more
complex and qualified position to write about. In place of choosing one side or the
other, decide to what extent you agree and to what extent you disagree. You are still
responsible for coming down more on one side than the other, but this need not mean
that you have to locate yourself in a starkly either/or position. The code phrase for
accomplishing this shift, as we've suggested in Chapter 5, is “the extent to which”: “To
what extent do you agree (or disagree)?”

COMPARISON/CONTRAST

Although comparison/contrast is meant to invite analysis, it is too often treated as an
end in itself. The fundamental reason for comparing and contrasting is that you can
usually discover ideas about a subject much more easily when you are not viewing
it in isolation. When executed mechanically, however, without the writer pressing to
understand the significance of a similarity or difference, comparison/contrast can
suffer from pointlessness.

Comparison/contrast topics produce pointless essays if you allow them to turn
into matching exercises—that is, if you match common features of two subjects but
don’t get beyond the equation stage (a, b, c = x, y, z). Writers fall into this trap when
they have no larger question or issue to explore and perhaps resolve by making the
comparison. If, for example, you were to pursue the comparison of the representa-
tions of the Boston Tea Party in British and American history textbooks, you would
begin by identifying similarities and differences. But simply presenting these and
concluding that the two versions resemble and differ from each other in some ways
would be pointless. You would need to press your comparisons with the So what?
question (see Chapter 4) to give them some interpretive weight.

Strategies for Making Comparison/Contrast More Analytical

Strategy 1: Argue for the Significance of a Key Comparison Rather than simply cov-
ering a range of comparisons, focus on a key comparison. Although narrowing the
focus might seem to eliminate other important areas of consideration, in fact it usu-
ally allows you to incorporate at least some of these other areas in a more tightly con-
nected, less list-like fashion. So, for example, a comparison of the burial rites of two
cultures probably reveals more about them than a much broader but more superficial
list of cultural similarities and differences. In the majority of cases, covering less is
covering more.
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You can determine which comparison is key by ranking. You are ranking
whenever you designate one part of your topic as especially important or reveal-
ing. Suppose you are asked to compare General Norman Schwarzkopf’s strat-
egy in the first Persian Gulf War with General Douglas MacArthur’s strategy in
World War II. As a first move, you could limit the comparison to some reveal-
ing parallel, such as the way each man dealt with the media, and then argue for
its significance above other similarities or differences. You might, for instance,
claim that in their treatment of the media we get an especially clear or telling
vantage point on the two generals’ strategies. At this point you are on your way to
an analytical point—for example, that because MacArthur was more effectively
shielded from the media at a time when the media was a virtual instrument of
propaganda, he could make choices that Schwarzkopf might have wanted to make
but couldn’t.

Strategy 2: Use One Side of the Comparison to Illuminate the Other Usually it is not
necessary to treat each part of the comparison equally. It’s a common misconception
that each side must be given equal space. In fact, the purpose of your comparison
governs the amount of space you'll need to give to each part. Often, you will be using
one side of the comparison primarily to illuminate the other. For example, in a course
on contemporary military policy, the ratio between the two parts would probably be
roughly seventy percent on Schwarzkopf to thirty percent on MacArthur rather than
fifty percent on each.

Strategy 3: Imagine How One Side of Your Comparison Might Respond to
the Other This strategy, a variant of the preceding one, is a particularly
useful way of helping you to respond to comparison/contrast topics more
purposefully. This strategy can be adapted to a wide variety of subjects. If you
were asked to compare Sigmund Freud with one of his most important follow-
ers, Jacques Lacan, you would probably be better off focusing the broad ques-
tion of how Lacan revises Freud by considering how and why he might critique
Freud’s interpretation of a particular dream in The Interpretation of Dreams.
Similarly, in the case of the Persian Gulf War example, you could ask yourself how
MacArthur might have handled some key decision in the Persian Gulf War and why.
Or you might consider how he would have critiqued Schwarzkopf’s handling of that
decision and why.

Strategy 4: Focus on Difference within Similarity (or Similarity within Difference) The
typical move when you are asked to compare two subjects is to collect a number of
parallel examples and show how they are parallel, which can lead to bland tallying
of similarities without much analytical edge. In the case of obvious similarities, you
should move quickly to significant differences within the similarity and the implica-
tions of these differences. In this way, you better define your subject, and you are more
likely to offer your readers something that is not already clear to them. For example,
the Carolingian and Burgundian Renaissances share an emphasis on education, but if
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you were asked to compare them, you could reveal the character of these two histori-
cal periods more effectively by concentrating on the different purposes and origins of
this emphasis on education.

A corollary of the difference within similarity formula is that you can focus on
unexpected similarity rather than obvious difference. It is no surprise that President
Bill Clinton’s economic package differed from President Ronald Reagan’s, but much
could be written about the way that Clinton “out-Reaganed Bush” (as one politi-
cal commentator put it) by appealing to voters with Reagan’s brand of populist
optimism—a provocative similarity within difference.

DEFINITION

Definition becomes meaningful when it serves some larger purpose. You define
“rhythm and blues” because it is essential to any further discussion of the evolution
of rock-and-roll music, or because you need that definition to discuss the British
Invasion spearheaded by groups such as the Beatles, the Rolling Stones, and the Yard-
birds in the late 1960s, or because you cannot classify John Lennon, Mick Jagger, or
Eric Clapton without it.

Like comparison/contrast, definition can produce pointless essays if the writer
gets no further than assembling information. Moreover, when you construct a sum-
mary of existing definitions with no clear sense of purpose, you tend to list definitions
indiscriminately. As a result, you are likely to overlook conflicts among the various
definitions and overemphasize their surface similarities. Definition is in fact a site at
which there is some contesting of authorities—different voices who seek to make their
definition triumph.

Strategies for Making Definition More Analytical

Strategy 1: Test the Definition against Evidence One common form of
definition asks you to apply a definition to a body of information. It is rare to
find a perfect fit. Therefore, you should, as a general rule, use the data to
assess the accuracy and the limitations of the definition, rather than simply
imposing it on your data and ignoring or playing down the ways in which it
does not fit. Testing the definition against evidence makes your definition evolve.
The definition, in turn, serves as a lens to better focus your thinking about
the evidence.

Suppose you were asked to define capitalism in the context of third-world
economies. You might profitably begin by matching some standard definition of
capitalism with specific examples from one or two third-world economies, with
the express purpose of detecting where the definition does and does not apply.
In other words, you would respond to the definition topic by assaying the extent
to which (that phrase again!) the definition provides a tool for making sense of
the subject.



Definition 103

Strategy 2: Use a Definition from One Source to Critique and Illuminate
Another As a general rule, you should attempt to identify the points of view
of the sources from which you take your definitions, rather than accepting
them as uncontextualized answers. It is essential to identify the particular slant
because otherwise you will tend to overlook the conflicting elements among various
definitions of a key term.

A paper on alcoholism, for example, will lose focus if you use all of the defini-
tions available. If, instead, you convert the definition into a comparison and contrast
of competing definitions, you can more easily generate a point and purpose for your
definition. By querying, for example, whether a given source’s definition of alcohol-
ism is moral or physiological or psychological, you can more easily resolve the issue
of definition.

Strategy 3: Problematize as Well as Synthesize the Definition To explore
competing definitions of the same term requires you to attend to the difficul-
ties of definition. In general, analysis achieves direction and purpose by locating
and then exploring a problem. You can productively make a problem out of
defining. This strategy is known as problematizing, which locates and then
explores the significance of uncertainties and conflicts. It is always a smart
move to problematize definitions to reveal complexity that less careful thinkers
might miss.

The definition of capitalism that you might take from Karl Marx, for
example, differs in its emphases from Adam Smith’s. In this case, you would not only
isolate the most important of these differences but also try to account for the
fact that Marx’s villain is Smith’s hero. Such an accounting would probably
lead you to consider how the definition has been shaped by each of these
writers’ political philosophies or by the culture in which each theory was
composed.

Strategy 4: Shift from What? to How? and Why? Questions It is no accident that
we earlier offered the same strategy for making summary more analytical: analytical
topics that require definition also depend on “why?” or “how?” questions, not “what?”
questions (which tend simply to call for information).

If, for example, you sought to define the meaning of darkness in Joseph
Conrad’s Heart of Darkness and any two other modern British novels, you would do
better to ask why the writers find darkness such a fertile term than simply to
accumulate various examples of the term in the three novels. You might start
by isolating the single best example from each of the works, preferably ones
that reveal important differences as well as similarities. Then, in analyzing how
each writer uses the term, you could work toward some larger point that would
unify the essay. You might show how the conflicts of definition within Conrad’s meta-
phor evolve historically, get reshaped by female novelists, change after World War I,
and so forth. »



	Pages from Chapter1
	Chapter6.pdf

